Differentiation Tip: Questioning & Thinking (Gubbins, 2003)
Questions are acts of intelligence. (Unknown)
Questions are posed to clarify information, to seek details, to offer alternative perspectives, or to continue the quest for more knowledge and understanding (Gubbins, 2003, np) Learn how to incorporate thinking skills into various content areas to encourage students to examine concepts and principles. This helps make students aware of what, how, and why they are doing something aiding them in planning, monitoring, and evaluating their thinking.  

Try the techniques below see how students respond. Ask students to select one question before, during, and after they read text of various challenge levels (i.e., on grade level and above grade level). Encourage them to start a "Questioning & Thinking Journal" to see how their understanding of text is supported or enhanced by carefully analyzing their reading, thinking, and reflections. Gather students in small groups, asking them to share their reactions to documenting this process in their Questioning & Thinking Journals.  As you read their journals, think about how you can make changes in your classroom practices that would further support their questioning and thinking. 

The following suggestions applicable to any text, conversation, or reflection:

Questions and Statements to Support Reading/Writing/Speaking/Listening 
(Adapted from Fountain & Fusco, 1991; Loring, 1997)

	Questions
	Reflections

	Before Reading/ Writing/Speaking/Listening

	What am I doing?
	Ideas I already understand within this topic are. . . .

The idea I need to identify as the point of this reading is. . . .

The last time I did an assignment like this. . . .

	Why am I doing this?
	Some things I know that the teacher expects are. . . .

What I know already fits with what is expected. . . .

Some things I can do to help set a purpose are. . . .

	Why is this important?
	Therefore, as I read this, I plan to focus on___because. . . .

Other options I could consider for determining the focus could be. . . .

	During Reading/Writing/Speaking/Listening

	How/where does it fit in with what I already know?
	This is like what I already know in some ways, but different in other ways. . . .

The main ideas and supporting ideas are related in that. . . .

	What questions do I have?
	Checking his [her] position on that, I think. . . .

Evidence I have to believe this is. . . .

This word is unfamiliar to me, but I can say it. . . .

	What plan would help me to understand or learn about this?
	I can use______(cognitive map, graphic organizer, think aloud, etc.) to learn this information because I see how it organizes this information and I remember when I used it before.

	After Reading/Writing/Speaking/Listening

	How can I use this information in other areas of my life?
	I remember how this connected to my life before, so, I think it can be used in the future in the following ways. . . .

The next time I have a problem like this I'll know how to. . . .

	How effective have I been in this process?
	On a scale of one to ten I would rate my use of strategies to learn this information_____ since I . . . .

Analogies that I can related to my learning are. . . .

	What more do I need?
	When I think about the way my thinking was activated in this assignment I realize I was thinking in the following ways. . . .
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